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Preface
Preface


  
  
    As a sociologist, I have long been fascinated by the ways in which social stratification appears at the very centre of a great deal of topics associated with the discipline. So much about social life is explained by pre-existing and persistent inequalities among members of society. Social class, immigrant status, race, gender, and various other characteristics that people are ascribed appear to strongly shape the paths that are available to them. At the same time, there is no shortage of discussion about the importance of education.

    Matters pertaining to education flood the media daily, whether about access, cost, jobs, or poverty. Education is widely regarded as the linchpin that has the potential to be the great equalizer or even the solution to a host of social problems.

    A simple Google News search of “Education and Canada” as I originally wrote this preface has revealed the following current headlines:

    
      	Quebec tuition fight about keeping education accessible, students say (CBC.ca, March 22, 2012)

      	Higher the incomes and education levels, higher the debt: Statistics Canada (Vancouver Sun, March 26, 2012)

      	Federal budget potential turning point for native schools (CBC.ca, March 26, 2012)

      	Why Canada’s professors are the best (best-paid, that is) (Toronto Star, March 23, 2012)

    

    In the first example, students in Quebec are protesting about post-secondary tuition fee increases, even though students in this province pay the lowest tuition fees in the country. Protesters are arguing, however, that low fees enjoyed in Quebec foster accessibility to post-secondary programs that should not be eroded. In the second story, the reporter summarizes recent Statistics Canada research that has revealed that individuals with higher levels of education also make more money, but they are also more likely to carry large amounts of debt. The third headline about the federal budget references the money that will be allocated to improve First Nations education, a topic that has seen a great deal of attention due to media coverage of the desperate conditions found at several First Nations communities, particularly those in remote areas. The last example is about professors’ salaries and why they are significantly higher than those found among the occupational group in other countries.

    All of the above topics touched upon in various media stories have a place in the sociology of education. What is particularly interesting—in my opinion as a researcher and an educator—is taking such examples and dissecting them. How can we as sociologists of education understand all the different issues being discussed in a single media story? What larger, underlying social forces and assumptions are at play? How do the issues in one media story link to other topics around education or inequality?

    What is common to all the stories I selected above for illustrative purposes is money: Quebec students are angry about having to pay more tuition, education leads to higher incomes (and more debt), First Nations education is underfunded, and professors in Canada make a lot of money. It would be easy to make quick and simplistic judgments based on such similarities: students have to pay so much money because Canadian professors are overpaid, and that may also be partly why First Nations education is underfunded. It is easy to focus on the obvious connection and attribute much of the blame of the problem to a single source, and indeed this is often the strategy employed in divisive politics. The tools that are provided by the discipline of sociology, however, allow us to understand seemingly “straightforward” issues and break them down into numerous critical components. What are the historical or cultural factors that led to current conditions? What interest groups have a stake in the outcomes of the issue being discussed? What are the larger social trends that may be fuelling these situations? What larger social discourses are colouring how these issues are being discussed by various groups?

    In this book, I have tried to link the scholarly with the everyday. In my daily pedagogy as a university professor, I have focused very pointedly on delivering lectures in ways that are most likely to keep students interested. What I have found is that many students lose interest in potentially very interesting subject matter because it does not speak to them—it does not resonate. The sociology of education is certainly a topic that should resonate with students—it pertains to an important part of their lives. As such, there are many current examples that can be brought into the discussion that are occurring around them and may have had an impact on them in the past, currently, or may do so in the future. In this text, many current and topical issues in Canadian education have been used to make the concepts as relevant as possible. I have also tried to focus on marginalized populations that students may not initially have thought about as having particular unmet needs in education. It is my goal that students recognize the deep breadth of stratification in society and how the sociology of education is inextricably linked to such issues of stratification—in both determining who gets what kind of education and how education shapes life chances.

    There are nine chapters in this book. The first chapter introduces the study area of this sub-discipline, using recent events in the Attawapiskat First Nation as an illustrative case study for how we may understand various topics in the sociology of education. Chapter 2 focuses on various theories—starting with the classical and progressing chronologically to poststructural, feminist, and critical race theories that are in more common use today. These theories are helpful for understanding the larger social world within which education exists. In Chapter 3, the history of education in Canada is traced from its roots in English and French Canada and the different political and cultural influences that gave education in different parts of Canada their distinctive character. In Chapter 4, the focus shifts to the structure of education in Canada and the commonalities among structures at various levels of education across the jurisdictions. Alternative structures from the norm are also given consideration, as is the federal system that governs on-reserve First Nations education in Canada. Curriculum is then turned to in Chapter 5, tracing the historical shifts in the content of what students learned at school and how this content also varied by region. The different potential influencers behind curriculum are also given careful attention as it is important to note that curriculum is a social construction that is never neutral—there are various groups that have a vested interest in what is taught in the school system. The arguments around large-scale assessments and multicultural education are also given much consideration, as they are also two controversial aspects of curricular content in Canadian education.

    In Chapters 6 through 9, the discussion of school-related topics is less historical and more contemporary. Chapter 6 covers socialization and how the school serves as a major agent of socialization for children. A variety of correlates of this socialization are considered, as the socialization of students can express itself in many facets of the formation of identity. The school is a place where students learn about gender and appropriate gender roles, follow rules, and learn how to integrate with different peer groups. In Chapter 7, the school as a place of the perpetuation of structured or social inequalities is explored. Several potential sites of stratification are considered, from social class and neighbourhood, to race and immigration status, to ability and family structure. Because education is widely regarded as a precursor to entering the labour market, the topic of Chapter 8 is school-to-work transitions. How school-to-work transitions, as well as other key indicators of the “transition to adulthood,” have changed over time and by generation is given consideration, as is how such transitions in Canada are comparable to those experienced by young adults in other Western nations. The final chapter turns the discussion to current challenges to educational practice. There is much talk about the global economy and the need to prepare future workers with a global education. In this chapter, such claims are explored alongside the evidence of how educational institutions are implementing global education into practice. With funding cuts the focal point of budgets at every level of government, institutions of education have been subjected to “austerity” measures along with various other public institutions. The impact of such financial cuts on different levels of schooling is undeniable, but one definite outcome is the increasing tuition costs of post-secondary education. In addition to tuition increases, there are concerns voiced among students and teaching professionals that are related to the increasing personal costs of post-secondary education, such as the possible consumerist orientation adopted by newer generations of students about the economic value of their education.

    In addition to what I believe is fresh content that will be accessible to the modern post-secondary student, each chapter ends with Review Questions and Exercises. The review questions are those which relate to comprehension around the Key Terms and concepts used in the chapter; each key term is also defined in the Glossary. The exercises are intended to further the students’ exploration of the subject matter of each chapter, either in the form of a written assignment or group work. The exercises, unlike the review questions, require additional research to be undertaken by the student. Finally, where possible, Film Recommendations have been made that would be useful to generate in-class discussion about a particular aspect of the sociology of education in Canada.
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      Learning Objectives
 
      
        After reading this chapter, you will be able to:

        
          	Identify major education-related historical events in Quebec and Ontario.

          	Explain how tensions between the French/Catholics and English/Protestants influenced the development of education in Quebec and Ontario.

          	Explain how the British North America Act and Section 93 are important parts of education-related legislation.

          	Identify major events in post-Confederation education in Quebec and Ontario.

          	Explain the structure of school governance in Canada.

          	Identify major events in the development of education in the rest of Canada.

          	Define the four educational regime types.

          	Summarize the history of residential schooling in Canada.

          	Identify three different types of school segregation practices in Canada’s history.

          	Explain three major socio-historical functions of mass schooling.

          	Explain what is meant by the feminization of the teaching corps.

        

      

    

    Introduction

    The history of education in Canada is a long and complex one that varies according to region. In any social history, there are various interpretations of the facts, and the social history of education in Canada is no exception. This chapter begins by examining the formation of education systems in what is now Quebec and Ontario, as this is where settlement patterns were heavily concentrated until the late nineteenth and early twentieth centuries.

    The education systems of Quebec and Ontario are shaped by complex historical and cultural specificities that cannot be examined in any detail here. In brief, between 1791 and 1841, these two regions were called Lower Canada and Upper Canada, corresponding to the southern parts of the provinces we know today. In the 1840 Act of Union, the Canadas were united into the United Province of Canada, with two parts, Canada East (Quebec) and Canada West (Ontario). The provinces took on the names we know now with Confederation in 1867.

    Many important political events shaped the systems of education in the two areas. French Canada (New France) had been settled for hundred of years before the British colonialists arrived. Wars between the English and the French eventually led to French defeat and an ongoing political battle by the French not to become assimilated into British culture, which extended—in no small part—into the systems of education that became dominant in each region.

    New France and Lower Canada 1600s–1830s

    With over 400 years of history, summarizing the development of education in French Canada in this textbook can only partially cover the many events that led to the system of education that now exists in Quebec. More complete discussions are available by noted educational historians of Quebec, such as Louis-Phillip Audet (1971).

    Stark differences between French and English Canada meant that education developed rather differently in Quebec compared to the rest of the country. Settling Canada by the 1600s, a system of “petites écoles” had been established by the French regime early in the century, offering basic education mainly to boys, within a strict Catholic framework. Later, in 1639, Ursuline nuns (the first Catholic nuns to arrive in the New World) established schools for girls that stressed domestic skills like needlework as well as religious studies. In the towns of New France, religious orders provided educational instruction in the three “Rs” (i.e., reading, writing, and arithmetic) and religious studies, while more advanced educational pursuits were available to males who wanted to enter the clergy or train in a profession. The Collège des Jésuites was established in 1635, which offered a classical education and theological training to males. Later, in 1660, the Séminaire de Québec was founded by Bishop Laval, which is now known as Université Laval.

    Catholic missionaries also played a large role in the education of colonists in New France. Many of their ambitions (orders such as the Récollets and Uruslines) were oriented toward assimilating the Aboriginal people to the ways of the French, but with little success. A series of wars between the French and British led to the conquering of New France in 1763. The increase of settlers in the British Empire resulted in the Constitutional Act of 1791, which created an Upper and Lower Canada, which were where southern Ontario and southern Quebec currently exist.

    Political concerns in Quebec were distinct from those in the rest of Canada, due to major cultural, linguistic, and religious differences. Rebellions occurred in the late 1830s by Patriotes who attempted to invade Upper and Lower Canada. The Patriotes were opposed to British control over what had been originally French territory, as well as colonial control over the government of Lower Canada. Such political concerns acted to supersede the perceived importance of establishing a school system.

    Upper Canada 1790s–1850s

    The first government effort toward publicly funding schools dates to the late 1790s, when the Legislative Council and House of the Assembly of Upper Canada requested from the King of England that land and funds be given to the establishment of schools and a university (Di Mascio 2010)—a request that was honoured. In 1799, acts were passed that guaranteed technical education to orphaned children and also required that teachers be certified (Di Mascio 2010). It should be noted that Lower Canada was now part of the British colony, having ceded defeat to the British. Thus, the legislation passed in Upper Canada was applicable to Lower Canada as well, but as discussed below, the acceptance of these imposed education laws was met by much resistance in Lower Canada.

    In 1807, the District School Act signalled the first official action in government-aided schooling. The act allocated one school to each district; however, it also required the payment of tuition (Di Mascio 2010). Tuition meant that education would not be available to all children due to lack of financial means. Critics argued that this arrangement was reserved for the rich and that these schools resembled the elite grammar schools found in England. Critics called for a true system of common schooling
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      Learning Objectives
 
      
        After reading this chapter, you will be able to

        
          	Define pre-elementary programs and describe how they are organized in Canada.

          	Explain how elementary and secondary school programs are similar across Canadian jurisdictions.

          	Identify key differences in the Quebec schooling system compared to other jurisdictions.

          	Define school choiceand give examples of school choice in Canada.

          	Explain the structure of school governance in Canada.

          	Identify the differences between charter and alternative schools.

          	Summarize how private schools are funded in Canada.

          	Describe how education for on-reserve First Nations children and youth is under federal jurisdiction.

          	Explain how universities and colleges differ in their missions and governance structures.

          	Explain recent controversies over private universities.

          	Describe the process of acquiring the skills of a trade.

          	Explain the difference between informal and formal adult education in Canada.

        

      

    

    Introduction

    Uniquely, Canada is the only country in the world with no federal education department (OECD 2011). Instead, the 13 jurisdictions (10 provinces and 3 territories) are responsible for the delivery, organization, and evaluation of education. This decentralization of decision making to individual jurisdictions was determined in 1867 and is explicitly declared in Canada’s Constitution Act. One reason for this decentralization was to protect the interests of the different populations who inhabited the particular parts of the country, as strong ethnic and religious differences existed by region.

    The structure of education is, however, very similar across the country, although there are notable differences between jurisdictions, which are due to the unique historical, cultural, geographical, and political circumstances upon which they were developed. Each jurisdiction is guided by its own Education Act, which is a detailed legal document that outlines how education will be organized and delivered, along with student eligibility criteria, duties of employees (teachers, principals, superintendents, and support staff), accountability measures, and different types of programs available.

    There are many costs associated with education, including the staffing of institutions at various levels and the cost of the land and buildings (and their maintenance) in which they are housed. In 2006, Canada spent 6.1 percent of its gross domestic product (GDP) on education (Canadian Education Statistics Council 2010). Gross domestic product refers to the total value of goods and services produced within a country. Education spending in relation to GDP is often used in international comparisons because the amount of money a country spends on education is regarded as a measure by which to evaluate the relative importance that a country places on the education and training of its citizens. Such investments are known to improve the economic productivity of a country and promote economic growth. The average amount spent by the OECD countries was 5.7 percent. In Canada, around 40 percent of the 6.1 percent was invested in tertiary education, which places Canada (along with the United States) as the largest spender on this segment of the educational sector. The amount of money spent on education from all three levels of government each year is about $80 billion and represents around a quarter of total public expenditures.

    In general, education in Canada can be split into four distinct sets of programs: pre-elementary, elementary, secondary, and post-secondary.

    Pre-Elementary Programs

    Public pre-elementary programs (pre–Grade 1) are available in all jurisdictions in Canada, although their length does vary. Pre-elementary programs, often called kindergarten, are offered to 4- to 5-year-olds (usually the criterion is turning 5 by a certain date, which varies by jurisdiction). Most pre-elementary programs are not mandatory. In other words, parents can choose to skip sending their children to pre-elementary and begin schooling their children when they are old enough to enter Grade 1. In some provinces, notably Nova Scotia, New Brunswick, and Newfoundland and Labrador, however, attendance at pre-elementary is mandatory. Nova Scotia is slightly different in that the year prior to Grade 1 is called Grade Primary and it is technically classified as part of the elementary school program rather than as pre-elementary.

    The intensity of pre-elementary programs also varies by jurisdiction. In many areas kindergarten is a half-day program, while in others it is full-day. Recently, Ontario, British Columbia, and Prince Edward Island have implemented full-day kindergarten. This recent attention to expanding kindergarten programs is at least partially due to reports released by the Organisation for Economic Co-operation and Development in 2003 and UNICEF in 2008, which showed that among economically advanced countries, Canada ranked at the bottom in terms of early education and childcare provided to 0- to 6-year-olds (see Mahon 2009 for an overview; OECD Directorate for Education 2004; UNICEF 2008). With the exception of Quebec, most childcare in Canada is paid for by individual families, which means that the earlier publicly available pre-elementary programs are offered, the easier it is for parents to return to the labour force. Recent research has also found that early childhood education and full-day kindergarten can have positive effects on academic performance in the early grades (Cooper, Allen, Patall, and Dent 2010; Fusaro 2007), particularly for children from lower socioeconomic backgrounds.

    Many jurisdictions offer more than one year of publicly available pre-elementary education, depending on the particular circumstances of families and the availability in a particular area. In Quebec, an additional year is available to children with disabilities and some children from low-income families. Alberta, Saskatchewan, and Manitoba also have additional years available to students who meet special criteria and live in areas where such provisions are available. Ontario’s pre-elementary programming is unique in Canada in that it is universally publicly available and covers two years: junior kindergarten and senior kindergarten, which children attend from age 4. By 2014, full-day junior and senior kindergartens are anticipated to be universally available in Ontario.

    Elementary and Secondary Programs

    In Canada, public education is free to all Canadian citizens and permanent residents. All jurisdictions require mandatory attendance for children and youth between certain ages, although this varies by area. The age at which schooling becomes compulsory is generally around 6 or 7 (as of a certain date determined by the jurisdiction). Compulsory education ages are obviously lower for jurisdictions where pre-elementary is also mandatory, like New Brunswick. The minimum age at which youth may terminate their school attendance also varies by jurisdiction. In most jurisdictions, the age is 16. In recent years, attention has been paid to increasing the age at which youth can leave school. The rationale for such an age increase is that in order for young adults to have the necessary skills to compete in the labour market, they will require the basic skills of education that is provided up to the age of 18. Much research (discussed in later chapters) also points to the poor employment prospects for high school dropouts. New Brunswick increased its age of compulsory education from 16 to 18 in 1999, as did Ontario in 2007.1 At the time of writing, the government of Alberta was currently moving toward increasing the school-leaving age from 16 to 17.

    The division between elementary and secondary school also varies by jurisdiction, but in general the length of the program is 12 years (or 13, if kindergarten is included). Depending on the jurisdiction, the particular grades encompassed by “elementary” and “high school” vary, with some jurisdictions denoting grades in the middle of “elementary” and “high school” as “middle school” or “junior high.” Elementary education is typically the first six to eight years of education while high school (secondary school) begins at Grade 9 or 10. Sometimes “middle school” or “junior high” covers Grades 6 or 7 to Grades 8 or 9. Figure 4.1 illustrates the typical pre-elementary to secondary trajectories by jurisdiction.

    	Province or Territory 	Pre-elementary 	Elementary | Primary 	Junior high | Middle 	Senior high 	Secondary 
  	Newfoundland and Labrador 	Yes 	Grades 1-6 	Grades 7-9 	Grades 10-12 	N/A 
 	Prince Edward Island 	Yes 	Grades 1-6 	Grades 7-9 	Grades 10-12 	N/A 
 	Nova Scotia 	Yes 	Grades 1-6 	Grades 7-9 	Grades 10-12 	N/A 
 	New Brunswick – English 	Yes 	Grades 1-5 	Grades 6-9 	Grades 9-12 	N/A 
 	New Brunswick – French 	Yes 	Grades 1-8 	N/A 	N/A 	Grades 9-12 
 	Quebec – General 	Yes 	Grades 1-6 	N/A 	N/A 	Grades 7-11 
 	Quebec – Vocational 	N/A 	N/A 	N/A 	N/A 	Grades 10-13 
 	Ontario 	Yes 	Grades 1-8 	N/A 	N/A 	Grades 9-12 
 	Manitoba 	Yes 	Grades 1-4 	Grades 5-8 	Grades 9-12 	N/A 
 	Saskatchewan 	Yes 	Grades 1-5 	Grades 6-9 	Grades 10-12 	N/A 
 	Alberta 	Yes 	Grades 1-6 	Grades 7-9 	Grades 10-12 	N/A 
 	British Columbia 	Yes 	Grades 1-7 	N/A 	N/A 	Grades 8-12 
 	Yukon 	Yes 	Grades 1-7 	N/A 	N/A 	Grades 8-12 
 	Northwest Territories 	Yes 	Grades 1-6 	Grades 7-9 	Grades 10-12 	N/A 
 	Nunavut 	Yes 	Grades 1-6 	Grades 7-9 	Grades 10-12 	N/A 
  

    The Quebec System

    Quebec has a different structural arrangement of its elementary and secondary programs than the rest of the country. The first difference is that pre-elementary to the end of secondary school spans 12 years instead of 13. And instead of grades, the Quebec system has cycles. The first six years of education correspond to elementary education and are divided into three cycles. Cycle I (premier cycle) corresponds to Grades 1 and 2, Cycle II (deuxième cycle) to Grades 3 and 4, and Cycle III (troisième cycle) to Grades 5 and 6. Quebec’s secondary schools (école secondaire) are called Secondary I–V and correspond to Grades 7 to 11, spanning five years. There are two cycles in secondary school. Secondary Cycle 1 (enseignement secondaire premier cycle) corresponds to junior high school Grades 7 and 8, and Secondary Cycle 2 (enseignement secondaire deuxième cycle) corresponds to senior Grades 9 to 11.

    The cycle system is different from the grade system used in the rest of Canada in that desired learning outcomes are focused on the completion of a cycle rather than a grade. In others words, children have two years to master the curriculum outcomes of each cycle, rather than a single year to master a grade-specific curriculum. Proponents of the cycle approach argue that two-year cycles allow children to learn at their own pace and foster competencies in a variety of skills.2 The curriculum gives considerable focus on “cross curricular competencies,” which refers to the development of skills that are not specific to any particular subject, such as problem-solving and planning projects (Henchey 1999).

  

  
  Another major difference of the Quebec education system compared to the rest of Canada is the Collège d’enseignement général et professionnel (CEGEP). CEGEPs are post-secondary institutions in Quebec that serve as two-year pre-university preparatory colleges or three-year professional/trade programs to prepare students for either further study or the labour market. Their closest comparison in the rest of Canada would be junior colleges. Students who complete five years of secondary education in Quebec cannot typically apply straight to university programs, but must progress first to CEGEP, then to university. CEGEPS have existed in Quebec since 1967 and there are currently 48 throughout the province.3 Students graduate from CEGEPS with a Diplôme d’études collégiales (DEC).

  
    Funding of Primary and Secondary Education in Canada

    In Canada, public education from kindergarten to the end of secondary education is provided free of charge to Canadian citizens and residents if they complete their secondary education by a certain age maximum (often 19). Expenditure on public education comes from municipal, provincial, federal, and private sources. Schools receive a per-pupil amount, which is a fixed amount of money for each student enrolled in the school (or in secondary school may be associated with number of credit hours in which the student is enrolled). In some jurisdictions, private schools also receive funding. Private schools, or independent schools, are different from public schools in that they do not receive (complete) funding from any government sources and can select their own students and charge tuition. In general, private schools that receive no government funding are not required to follow the provincial or territorial curriculum. Six jurisdictions provide partial funding for private schools (a percentage of the provincial per pupil amount) if they meet certain criteria, such as following the provincial/territorial curriculum and employing provincially certified teachers.

    Public and separate school systems that are publicly funded serve about 93 percent of all students in Canada. Jurisdictions west of (and including) Quebec provide partial funding for private schools if certain criteria, which vary among jurisdictions, are met. No funding for private schools is provided in the other jurisdictions, although they still may be regulated.

    School Choice

    In recent years, the discussion around school choice has become a hot topic in Canada and beyond. School choice refers to the freedom that parents (and students) have in selecting the type of school that their children attend free from government constraint, whether it is public, alternative, charter, religious, or private.

    The unique structure of schooling in Edmonton has been dubbed the Edmonton Model by education specialists. Reforms began in the 1970s when the superintendent of schools pushed to decentralize the system. Funding was allocated to schools on a “weighted student formula,” meaning that a per-pupil amount was observed, in addition to taking into account individual student characteristics. For example, students with special needs received a higher share of per-student funding. Parents were free to choose the school that they wanted their children to attend and were not limited by any catchment areas (boundaries). Principals in Edmonton schools have control over about 90 percent of the school’s budget (compared to other school systems where they control far less of the budget and much decision making occurs by administration at higher levels). Advocates of the Edmonton Model argue that because school leaders are given this type of control, they can best serve their students because they are in the best position to know their needs. Edmonton also operates within the Alberta jurisdiction, which offers charter and other types of alternative schools that are publicly funded, and private schools that also are partially funded. Decentralization combined with a high degree of school choice are what characterize the Edmonton Model, which has been adopted in many American cities (MacQueen and Wells, 2006). Table 4.1 provides an overview of school choices available by jurisdiction.

    Table 4.1 School choices by jurisdiction

    	 	Independent | Private 	Catholic School 	Public Francophone 	Distance Education 	Other 
  	British Columbia 	Divided into “Groups” based on programs and teacher certification Group 1-50%; Group 2-35%; Groups 3 and 4, no funding 	Catholic schools run as independent 	Yes 	Yes, but must be enrolled at a public or independent school 	Mandarin bilingual school 
 	Alberta 	Registered private schools – not required to follow provincial curriculum or have AB certified teachers not publicly funded. Accredited private schools which meet curriculum and evaluation criteria and have certified teachers funded at 60% 	Separate Catholic School Board, publicly funded 	Yes 	Yes 	Outreach program for individuals who find traditional school setting does not meet their needs. Unique charter schools alternative programs which emphasize certain language, culture, or subject areas (e.g., fine arts, German, hockey) 
 	Saskatchewan 	Those deemed ‘historic’ receive full funding; others do not 	Yes 	Yes 	Some publicly funded Protestant schools 	 
 	Manitoba 	Funded independent schools follow provincial curriculum and teachers are Manitoba certified, funded at 60% 	 	Yes 	 	Senior Years Technology Education Program 
 	Ontario 	Independent schools, non-funded 	Yes 	Yes 	Yes 	Alternative schools with unique approach to program delivery; Separate Protestant board consisting of one school 
 	Quebec 	Accredited private schools, 40% funded 	 	Yes and public Anglophone 	Yes 	Public Anglophone and Francophone school boards 
 	New Brunswick 	No funding for independent schools 	 	Yes 	 	 
 	Nova Scotia 	No funding for independent schools unless private special education for children with learning disabilities 	 	 	 	 
 	Newfoundland and Labrador 	No funding for independent schools 	 	Yes 	Yes 	One Innu Native schools 
 	Prince Edward Island 	 	 	Yes 	 	 
 	Yukon 	 	Yes 	Yes 	 	 
 	NWT 	Funded at 40% 	Yes 	Yes 	 	 
 	Nunavut 	 	 	Yes 	Yes 	Bilingual Aboriginal schools 
  

  

  
    School Governance

    The term school governance refers to the way that a school system is governed, or run. At the provincial and territorial levels, each province/territory has at least one department or ministry that is responsible for education, which is headed by a publicly elected minister who is appointed to this position by the party leader of the province/territory. At the provincial/territorial government level, these ministries and departments define the policy and legislative frameworks to guide practice and also function to provide administrative and financial management.8

    At a local level, the governance of education lies in the hands of smaller units. These units vary in what they are called and how individuals acquire positions in such organizations. These local units of governance are called school boards, school divisions, school districts, or district education councils. Their powers and tasks vary according to provincial and territorial jurisdiction, but usually include the administration of a group of schools (including the financial aspects), setting of school policies, hiring of teachers, curriculum implementation, and decisions surrounding new major expenditures. All provinces and territories have public school boards (see Table 4.2), which represent the local governance of public education for K–12 education in a particular geographic region. Historically, school boards have been regarded as democratically elected organizations which give the public a say in elementary and secondary education (Howell 2005). In addition to public school boards, separate school boards also exist in some provinces, which are discussed later in this chapter.

    In all provinces and territories, the local governance of education is staffed with locally elected officials, who run during municipal elections. Often these officials are called school trustees. Depending on the province or territory, school trustee positions are often voluntary or associated with a small stipend rather than being a full-time paid position. School boards meet regularly throughout the school year and the public are often invited to attend meetings. School trustees will have different jobs depending on the particular jurisdiction in which they are working. Table 4.2 lists the departments responsible for K–12 education in each province and territory, along with the number of school boards (or similar structure) that exist in each jurisdiction. In some jurisdictions, school boards have the authority to levy a local tax on property to supplement local education. In such jurisdictions, such school boards have more control over the budgets of their district.

    	 	Provincial Dept Responsible 	School Boards 
 	British Columbia 	Ministry of Education 	60 public school boards | districts 
 	Alberta 	Alberta Education 	62 public, separate (Catholic) and Francophone school boards 
 	Saskatchewan 	Saskatchewan Education 	29 school divisions – public, Catholic, Protestant, Francophone 
 	Manitoba 	Manitoba Education and Literacy 	39 school divisions and districts 
 	Ontario 	Ministry of Education 	72 school boards, 31 English public boards, 296 English Catholic boards, 4 French public boards, and 8 French Catholic boards; small number of schools managed by “school authorities” i.e., in remote areas or in hospitals 
 	Quebec 	Ministry of Education, Recreation and Sports 	English (9) and French (60) school boards – 3 special status school boards: Cree, Kativik, Littoral (Lower North Shore) 
 	New Brunswick 	Department of Education and Early Childhood Development 	14 school districts, 5 Francophone, 9 Anglophone 
 	Nova Scotia 	Department of Education and Culture 	8 school boards with publicly elected board members 
 	Newfoundland and Labrador 	Department of Education 	5 district school boards (1 Francophone) 
 	Prince Edward Island 	Department of Education and Early Childhood Development 	3 school boards (1 French language) 
 	Yukon 	Yukon Education 	1 school board 
 	NWT 	Department of Education and Employment 	8 divisional education council | school board 
 	Nunavut 	Department of Education 	26 district education authorities and one 
  

  

  
    In addition to school boards and trustees, school boards are usually responsible for hiring a board superintendent, who serves as the chief executive officer for that school board. The superintendent is not a member of the school board but oversees the general supervision of the school system and implements policies that the board recommends.

    School councils are also an important part of the structure of education in Canada. They usually are made up of parent volunteers, teachers, non-teaching staff, community members, and sometimes students who provide recommendations to the school principal and, in some cases, the school board. Many school councils are also active in organizing social events and fundraising. School councils have become required in many jurisdictions, which is one way the government has created parental involvement in education (Brien and Stelmach 2009), although critics may see it as a way of regulating parental involvement in education. Figure 4.2 illustrates these different levels of structure that are common to most jurisdictions, although the roles performed by individuals at each level can vary greatly by province/territory. See Box 4.1 for a discussion of the power struggles that can occur between the different levels of governance in the primary and secondary schooling system.

    Figure 4.2 Individuals and Groups Involved in Primary- and Secondary-School Decision Making
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      Learning Objectives
 
      
        After reading this chapter, you will be able to

        
          	Describe how Canadian curriculum was shaped by socio-historical processes from pre-industrial Canada to the present day.

          	Identify the three influences on curriculum and describe how they influence what is taught in schools.

          	Identify the two main ways that curriculum accountability is maintained.

          	Compare how the different large-scale assessment practices in Canada vary by province and territory.

          	Contrast the six arguments that are for and against large-scale assessments.

          	List the five stages of multicultural education that have occurred in Canada.

          	Identify two key conflicts in the implementation of multicultural curriculum.

          	Identify two ways that multicultural education is being addressed in Canadian curricular practices.

          	Describe how in some parts of Canada adjustments have been made to the curriculum to incorporate Aboriginal and ethnic minority perspectives.

          	Define White privilege and how anti-racist pedagogies can be used to promote multicultural education.

        

      

    

    Introduction

    Curriculum is the content of schooling. It is that which is learned in the schooling environment. This is not limited simply to familiar subjects like mathematics, science, or reading. The curriculum is significantly more far-reaching. It also prepares students to become future workers and citizens. And it is because of this socializing nature of the curriculum that it is a topic of enormous sociological interest.

    The curriculum is a social construction with many embedded and taken-for-granted assumptions about what knowledge should be transmitted to young people. Who decides what goes into the curriculum? What assumptions about knowledge are engrained in Canadian curricular practices?

    Because education is under provincial and territorial jurisdiction in Canada, each province and territory has its own ministry of education that has an official curriculum guide for teachers to follow. These are official documents and the following of the curricular guides is mandatory for teachers. Curriculum guides tell teachers what should be taught and when (i.e., in what order and how much time to allocate to specific topics). The detail of the curricular documents, however, varies greatly from province to province. The method by which the teacher chooses to teach the topic is entirely up to them. Teachers learn about ways of teaching specific topics as part of their teacher training (which also follows curricular guidelines, but at a post-secondary level).

    Historical Events in Canadian Curriculum Development

    Developments in curriculum cannot be completely understood if the social, cultural, and historical contexts in which they occurred are not taken into account. The context of what is taught at school has been an ideological battleground, with various religious, economic, cultural, and political advocacy groups playing major roles at different points in history. A thorough overview is well beyond the scope of this textbook, discussion, but a brief summary (drawn primarily from the much more thorough overview given by Tomkins 2008) will help contextualize major curricular shifts that have happened across this vast country. Figure 5.1 summarizes some of the major historical events in Canada and how they influenced what was taught to children.

    	Larger Historical Events 	Years 	French Canada 	English Canada 	Residential Schooling
  
  	Pre-industrial Canada English settlers arrive in Upper Canada
 	1600s-1700s 	Jesuit Ratio Studiorum 	Informal parent and church-regulated system 	 
 	United Province of Canada (1841) British North American Act (1867)
 	1840s-1890 	Church controlled schooling 	Egerton Ryerson embarks on curricular development 	Aboriginals children removed from their families and forced intro residential schools. This practice did not end until 1996. 
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      Learning Objectives
 
      
        After reading this chapter, you will be able to

        
          	Describe how gender differences exist in educational outcomes.

          	Explain how the socioeconomic status of a family can impact on a child’s educational outcomes.

          	Identify how neighbourhoods, regions, and urban/rural location are associated with educational achievement and attainment.

          	Summarize how different family structures are associated with educational outcomes.

          	Define children in care and identify the reasons that such children may have educational disadvantages.

          	Describe the educational outcomes of immigrant groups to Canada and define theories of assimilation.

          	Summarize the educational barriers faced by undocumented immigrants.

          	Explain what is meant by involuntary minority and how this concept relates to the educational outcomes of Aboriginals.

          	Summarize how sexual orientation and heterosexism may impact on the education experiences of youth.

          	Explain what is meant by special needs students and identify the major arguments in favour of inclusive education.

          	Explain how early childhood interventions are meant to reduce inequality in educational outcomes.

          	Describe how risk factors and protective factors are related to the concept of resilience.

        

      

    

    Introduction

    There are many characteristics of children and their families that have been found to be strongly associated with children’s educational achievement and, eventually, educational attainment. Educational achievement refers to how well a student does in school and is often assessed in terms of grades or scores on standardized tests, while educational attainment
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    Chapter 1

    
      	See www.cbc.ca/news/politics/story/2012/02/27/pol-cp-first-nations-education.html

      	
        The Assembly of First Nations (www.afn.
        ca) has estimated that children in on-reserve
        
          schools receive between $2000 and $3000 less per pupil than students in provincial schools.
        
      

      	See Aboriginal Affairs and Northern Development Canada, Attawapiskat Registered Population, http://pse5-esd5.ainc-inac.gc.ca/fnp/Main/Search/FNRegPopulation.aspx?BAND_NUMBER=143&lang=eng

      	See Aboriginal Affairs and Northern Development, Attawapiskat First Nations Elementary School, Chronology of Events, www.aadnc-aandc.gc.ca/eng/1100100016328

      	www.youtube.com/watch?v=6abZ0LFT5CQ

      	See www.cbc.ca/news/canada/sudbury/story/2011/11/07/sby-attawapiskat-housing.html

      	See Canadian Geographic,“The State of First Nations Education in Canada,” www.canadiangeographic.ca/magazine/dec10/attawapiskat2.asp

      	See www.ctv.ca/CTVNews/CanadaAM/20080306/ndp_youtube_080306/

      	Strahl was Minister for Indian Affairs and Northern Development until August 6, 2010. The current minister is John Morris Duncan and the name of the department has changed from “Indian Affairs” to “Aboriginal Affairs.”

      	See Linda Goyette, Canadian Geographic,“The State of First Nations Education in Canada,” www.canadiangeographic.ca/magazine/dec10/attawapiskat3.asp

      	See www.fncaringsociety.com/shannensdream/motion-571

      	See http://cdnsba.org/all/press-releases/press-release-motion-571-supported-in-principle-by-canadian-school-boards-association

      	See www.oecta.on.ca/wps/portal/!ut/p/c0/04_SB8K8xLLM9MSSzPy8xBz9CP0os3jDIBNLI2cfIwODQFdLAyPLAEcfE0MfQwtfE_2CbEdFAEbuZWI!/?WCM_GLOBAL_CONTEXT=/wps/wcm/connect/Web%20Content/oecta/news+and+events/news/news+items/news+archives+2010/news+2010+dec+shannen

      	See www.marketwire.com/press-release/minister-duncan-attawapiskat-first-nation-announce-awarding-construction-contract-attawapiskat-1628497.htm

      	See Linda Goyette, Canadian Geographic, “The State of First Nations Education in Canada.”

      	See CBC, 8th Fire,“Profile of Shannen Koostachin,” www.cbc.ca/doczone/8thfire/2011/11/shannen-koostachin.html.

    

    Chapter 2

    
      	This book was published posthumously in English.

      	Although influential for some time, Bowles and Gintis’s theory has since been criticized by several. Lingstone (1994), for example, highlights three major problems with the correspondence principle.

      	See the National Head Start website for more information: www.nhsa.org/about_nhsa

      	See the Healthy Families website for more information: www.publicsafety.gc.ca/res/cp/ev/hf-eng.aspx

    

    Chapter 3

    
      	See Digital Resources on Manitoba History: The Manitoba School Questions: 1890 to 1897, http://manitobia.ca/content/en

      	The report was commissioned by Prime Minister John A. Macdonald to be written by Nicholas Flood Davin, a politician and writer. The report was called “Report on Industrial Schools for Indians and Half-Breeds.”

      	The Report can be accessed here: http://peel.library.ualberta.ca/bibliography/3024.html

      	The entire document can be accessed at www.ahf.ca/downloads/gathering-strength. pdf

      	See the Truth and Reconciliation Commission of Canada website, www.trc.ca/websites/trcinstitution/index.php?p=7

      	See www.cbc.ca/news/world/story/2009/04/29/pope-first-nations042909.html for an overview of the comments and reaction by Aboriginal leaders.

      	The exact number is not known and there are various estimates ranging from 20 000 to 40 000. See McLaren (2004:1) for an overview of the estimated numbers.

      	See Collections Canada, “What Was School Like?” www.collectionscanada.gc.ca/schoolhouse/008003-2200-e.html

      	A useful summary of Chinese immigration history to Canada can be found at the Canadian Encyclopedia: www.thecanadianencyclopedia.com/index.cfm?PgNm= TCE&Params=A1ARTA 0001588

      	The school still exists today, but is used for Chinese cultural classes with students attending regular public school during the day and then the Chinese Public School lessons from 4 to 6 p.m. (or on Saturdays).

      	Chinese Segregation, Victoria Daily Times,October 11, 1922. Quoted in Stanley (1990:293–294).

      	See Internment of Japanese Canadians at the Canada History Project: www.canadahistoryproject.ca/1939-45/1939-45-08-internment. html

      	Journals of the House of Assembly of Upper Canada, 1836, App. 35, pp. 57–60, cited by Houston (1972:255).

      	Statistics Canada, The Daily,Monday July 28, 2008: www.statcan.gc.ca/daily-quotidien/080728/dq080728b-eng.htm

      	Quebec is absent from Figure 3.1 due to its unique differences from the educational systems found in other parts of the country, particularly up until the mid-1950s.

    

    Chapter 4

    
      	Bill 52, The Education Amendment Act, Learning to Age 18, 2006.

      	See www.mels.gouv.qc.ca/REFORME/publications/Prog_form_primaire_a.htm

      	See the Quebec Public CEGEP network www.cvcrhc.ca/portal/page/portal/pgr_org_ecq/qu_est_ce_qu_un_cegep

      	See British Columbia Ministry of Education: www.bced.gov.bc.ca/schooling_options.htm

      	See Alberta Education http://education.alberta.ca/parents/choice.aspx

      	See Manitoba Education www.edu.gov.mb.ca/k12/schools/gts.html

      	See Toronto District School Board www.tdsb.on.ca/programs/

      	Council of Ministers of Education website, www.cmec.ca

      	See “New Era in N.B.: Schools without Trustees,” Susan Kastner, Toronto Star,Sep 29, 1996, A1.

      	See CBC News Online, “School Boards.” www.cbc.ca/news/background/education/school_boards.html

      	See www.newswire.ca/en/releases/archive/September2007/20/c2967.html

      	See www.cbc.ca/ontariovotes2007/features/features-faith.html

      	www.tdsb.on.ca/aboutUs

      	www.tdsb.on.ca/_site/viewitem.asp?siteid=122&menuid=490&pageid=379

      	See the Association of Alberta Public Charter Schools, www.taapcs.ca/schools/

      	See the Cree School Board, www.cscree.qc.ca/index.php/history

      	See www.ainc-inac.gc.ca/ai/mr/is/fct-edu-eng.asp

      	See Council of Ministers of Education, Canada, Education in Canada, an Overview, www.cmec.ca/pages/canadawide.aspx

      	.www.tcu.gov.on.ca/eng/postsecondary/schoolsprograms/puni/

      	First Nations University of Canada website, www.firstnationsuniversity.ca/default.aspx?page=124

    

    Chapter 5

    
      	However celebrated Ryerson is for his forward thinking and dedication to educational matters in Canada, he also played a central role in the Residential Schools Act passed in the 1840s. This act, discussed in earlier chapters, removed Aboriginal children from their homes and families and placed them in boarding schools where they were to be educated and “assimilated” into White culture. The last residential school in Canada closed in 1996.

      	Tomkins (2008) notes that the British progressive educators so heavily drawn upon by Canadian curriculum reformers actually borrowed heavily from American progressive educators. Thus, although the source may have seemed to have been British, the source was itself influenced by American ideas.

      	For a list of challenged books over the last two decades, see www.freedomtoread.ca/censorship_in_canada/challenged_books. asp.

      	See www.freedomtoread.ca/docs/challenged_books_and_magazines.pdf for further details.

      	See www.freedomtoread.ca/docs/challenged_books_and_magazines.pdf for additional information.

      	www.cna.ca/curriculum/db/TeacherResource-eng.asp?bc=Teacher%20Resource&pid=Teacher%20Resource

      	www.healthyeatingpei.ca/toolkit-section6.php

      	Information used to compile this table was taken from provincial jurisdiction websites and was current at the time of writing.

      	www.cbc.ca/health/story/2010/09/01/quebec-coalition-sex-ed-inadequate.html

      	http://education.alberta.ca/department/policy/legislation/regulations.aspx, Accessed November 29, 2010.

      	www.fraserinstitute.org/report-cards/school-performance/overview.aspx

      	CMEC Pan Canadian Assessment Program, www.cmec.ca/Programs/assessment/pancan/Pages/default.aspx

      	Teaching to the test could be considered a larger problem American education system, where the national No Child Left Behind Act (2002) requires that all students be tested annually in Grades 3 to 8. The results are made public and schools that fail to make improvements in test scores are deemed to be “failing” (Volante 2004).

      	See http://education.alberta.ca/media/929730/abor.pdf for details.

      	See www.edu.gov.mb.ca/k12/abedu/framework/k-12_ab_lang.pdf for additional details.

      	Manitoba Policy for Heritage Language Protection, www.edu.gov.mb.ca/k12/docs/policy/heritage/index.html

      	See www.ednet.ns.ca/pdfdocs/curriculum/foundation-for-mikmaq-miigmao-language-curriculum.pdf for additional details.

      	See interview with George Dei about Toronto’s Africentric School: www.magazine.utoronto.ca/leading-edge/afrocentric- schools/

    

    Chapter 6

    
      	www.ctv.ca/CTVNews/ Canada/20100224/winnipeg_teachers_100224/

      	www.digitaljournal.com/article/290890

      	www.barrheadleader.com/article/ 20110201/ BAR0801/302019984/-1/bar08/dunstable-students-earn-pizza-with-the-principal

      	Winton (2007) is critical of this assimilationist approach, arguing that it does not encourage students to think about the possibility of social change. Instead of addressing social and economic conditions that contribute to conflict among groups in Canada, Winton argues that these curricula focus on avoiding conflict and accepting the status quo.

      	http://news.sympatico.ca/oped/coffee-talk/ziploc_bag_debate_rages_after_quebec_ boy_is_excluded_at_school/857d0be6

      	www.cbc.ca/canada/toronto/story/2007/04/ 13/ontario-complaint-safeschools.html

      	www.cbc.ca/canada/windsor/story/2011/01/ 04/wdr-st-jospehs-duct-tape-suspension. html

      	These booklets have been promoted in jurisdictions outside Ontario, including in Manitoba, Wales (UK), and Australia.

      	Other suggestions include bringing male role models into the classroom to promote reading, using practical examples and activities to develop reading skills and habits, and splitting classes into single-sex groups for some subjects (Ontario Ministry of Education 2004, 2009).

      	The discussion here focuses on verbal abuse by teachers. For a recent discussion of sexual abuse by teachers in Canada, see Moulden et al. 2010.

      	In education research, the self-fulfilling prophecy is often called the Pygmalion Effect or the Rosenthal Effect. Rosenthal and Jacobson (1968/1992) discuss this effect in terms of how students were better rated by teachers when they were led to expect superior performance.

      	Please see the study for details. It is debatable how generalizable the findings from the study are given the poor follow-up rate of the longitudinal study of home schooled children. The original 1994 study consisted of 2129 homeschooled children from 808 families.
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      	See the CAGIS website for more details: http://publish.uwo.ca/~cagis/map.htm

      	Statistics Canada, Cansim Table 202-0802.

      	If common-law unions are taken into account (which are more numerous in Quebec), this figure will be closer to 30 percent(Ambert 2009).

      	See OECD family database: www.oecd.org/els/social/family/database

      	Statistics Canada, Cansim Table 202-0802.

      	See Human Resources and Skills Development calculations based on Statistics Canada. Statistics Canada. Live births, mean age of mother, Canada, provinces and territories, annual (years) (CANSIM Table 102-4504). Ottawa: Statistics Canada, 2011. www4.hrsdc.gc.ca/.3ndic.1t.4r@-eng. jsp?preview=1&iid=75

      	www.cbe.ab.ca/schools/view.asp?id=182

      	See Statistics Canada The DailyWednesday,September 12, 2007. www.statcan.gc.ca/daily-quotidien/070912/dq070912a-eng.htm

      	The control group that did not receive the tutoring during the experiment did in fact receive tutoring the next year.

      	See Statistics Canada: www.cic.gc.ca/english/resources/statistics/facts2009/permanent/10.asp

      	The “visible” aspect is important in the definition provided by Statistics Canada because other minority groups can be identified by language group, for example, which is a characteristic that is not “visible.”

      	See Citizenship and Immigration Canada, www.cic.gc.ca/english/immigrate/skilled/assess/index.asp

      	See Citizenship and Immigration Canada, www.cic.gc.ca/english/information/applications/handc.asp

      	United Nations, Convention on the Rights of the Child (1990), www.unicef.org/crc

      	See details of this clause of the Education Act at www.edu.gov.on.ca/extra/eng/ppm/136.pdf

      	See www.parentcentral.ca/parent/education/schoolsandresources/article/729817-a-voice-for-kids-too-afraid-to-go-to-school; http://toronto.ctv.ca/servlet/an/local/CTVNews/20060509/family_reunited060509?hub=TorontoHome

      	Details of the policy can be found here: www.tdsb.on.ca/wwwdocuments/students/pathways_for_success/docs/70516%20summ.pdf

      	Ogbu’s (1992) original theoretical considerations were oriented toward explaining the poor educational outcomes of African Americans in the United States.

      	See http://oncampus.macleans.ca/education/2011/04/30/don%E2%80%99t-say-%E2%80%98gsa%E2%80%99/comment-page-1

      	“LGBTQ” stands for lesbian, gay, bisexual, transgendered and queer, with the “Q” being added to LGBT by some groups. “Queer” is a general term that refers to all those who do not identify as heterosexual or heteronormative.

      	www.un.org/disabilities/convention/conventionfull.shtml

      	www.cbc.ca/news/health/story/2010/08/02/nl-deaf-school-closing-802.html

      	www.cad.ca/education.php

      	See program website at www.hc-sc.gc.ca/fniah-spnia/famil/develop/ahs-papa_ expansion-eng.php

      	See the Pathways to Education website: www.pathwaystoeducation.ca/about.html
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      	The OECD countries are Australia, Austria, Belgium, Canada, Chile, the Czech Republic, Denmark, Finland, France, Germany, Greece, Hungary, Iceland, Ireland, Italy, Japan, Korea, Luxembourg, Mexico, the Netherlands, New Zealand, Norway, Poland, Portugal, the Slovak Republic, Spain, Sweden, Switzerland, Turkey, the United Kingdom, and the United States.

      	The main difference between the executive and regular MBAs is that students in the former typically work full-time in business-related areas and do not want to interrupt their careers to pursue additional education.

      	Quoted in Wald and Fang (2008).

      	See Immigrating to Canada: Skilled Workers and Professionals: Who Can Apply.www. cic.gc.ca/english/immigrate/skilled/apply-who. asp

      	www.cafce.ca/en/coop-defined

      	http://cecs.uwaterloo.ca/about/

      	See www.youth.gc.ca/eng/common/yes.shtml for more details on federal government programs that assist in student and new graduate employment.

      	See Statistics Canada “Family Life—Young Adults Living with their Parent(s)” www4. hrsdc.gc.ca/.3ndic.1t.4r@-eng.jsp?iid=77#M_3

      	See www.thestar.com/news/article/1006615–outlook-is-bleak-for-foster-kids-aging-out-of- the-system?bn=1

      	See Government of Alberta, Youth in Transition initiative www.child.alberta.ca/home/539.cfm

      	See Statistics Canada, The Daily,May 13, 2010 Study: Aboriginal Labour Market Update www.statcan.gc.ca/daily-quotidien/100513/dq100513b-eng.htm

      	While the discussion here focuses on the developed world, an excellent overview of transitions in developing countries is found in Cynthia B. Lloyd, Jere R. Behrman, Nelly P. Stromquist, and Barney Cohen, eds., (2006) The Changing Transitions to Adulthood in Developing Countries: Selected Studies, The National Academies Press.
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      	See Ontario Ministry of Education, Results-Based Plan 2010/2011, www.edu. gov.on.ca/eng/about/annualreport/1011/index.html

      	See http://oncampus.macleans.ca/education/2008/11/24/global-economic-crisis-takes-heavy-toll-on-canadian-universities

      	See http://blogs.vancouversun.com/2010/05/07/school-district-business-companies-fading- to-red/

      	www.aved.gov.bc.ca/publications/legislation.htm

      	See www.cautbulletin.ca/en_article.asp?articleid=3382

      	See www.ucalgary.ca/secretariat/node/627

      	http://blogs.unb.ca/newsroom/2010/12/02/eleven-new-members-appointed-to-unb-board-of-governors/

      	See also Schmidt, S., “UBC Rigs Class Size to Boost Rank: Documents,” National Post,January 31, 2004, for news coverage.

      	See www.thecord.ca/articles/49753

      	See www.mytrentu.ca/news/archives/2006/02/the_world_belon.shtml

      	www.wto.org/english/thewto_e/whatis_e/tif_ e/org6_e.htm

      	See http://media.schulich.yorku.ca/featured/schulich-and-gmr-group-break-ground-on-new-india-campus/

      	http://uae.uwaterloo.ca/about/hct.html

      	See www.tec.ubc.ca/about_the_program/partnership.html for additional details.

      	See www.telegraph.co.uk/education/educationnews/8843200/University-of-Wales-abolished-after-visa-scandal.html

      	See the Association of Universities and Colleges of Canada, www.aucc.ca/policy-issues/global-connections/international-study/

      	Kelly (2009) found in a Canadian study of that study abroad programs are largely framed as “an economically-centred experience that students can use to leverage a job” (p. 202) instead of an experience that will improve the individual’s global citizenship.

      	See www.guardian.co.uk/news/datablog/2011/mar/25/higher-education-universityfunding

      	See www.ctv.ca/CTVNews/TopStories/20090921/dropout_university_090921/#ixzz1lLCDqgGI

      	See also the Grade Inflation Task Force website at University of Lethbridge: http://people.uleth.ca/~runte/inflation/index. html

      	See www.cbc.ca/news/story/2004/01/16/mcgill_turnitin030116.html

      	See www.cbc.ca/news/canada/nova-scotia/story/2006/03/08/ns-msvu-plagiarism 20060308.html

      	See www.thestar.com/news/canada/article/1048212—dalhousie-dumps-anti-plagiarism-software

      	www.questu.ca/current_students/honour_constitution.php

      	www.usask.ca/wcvm/undergrad_students/WCVM_Honour_Code.php

      	See www.nationalpost.com/news/story.html?id=18a506fe-13c1-40dd-87c9-49d46100bdcb&k=21800

    

  

  





  
  







	References -- Sociology of Education in Canada
	
	

		




3
References



  
  
    References

    Abada, T., F. Hou and B. Ram. 2008. “Group Differences in Educational Attainment Among the Children of Immigrants.” Analytical Studies Branch Research Paper Series. No. 308, Catalogue no. 11F0019M. Ottawa: Statistics Canada. Retrieved March 16, 2012 (www.statcan.gc.ca/pub/11f0019m/11f0019m2008308-eng.pdf).

    Abada, Teresa and Eric Y. Tenkorang. 2009. “Pursuit of University Education Among the Children of Immigrants in Canada: The Roles of Parental Human Capital and Social Capital.” Journal of Youth Studies 12(2):185–207.

    Abbott-Shim, Martha, Richard Lambert and Frances McCarty. 2003. “A Comparison of School Readiness Outcomes for Children Randomly Assigned to a Head Start Program and the Program’s Wait List.” Journal of Education for Students Placed at Risk 8(2):191–214. doi:10. 1207/S15327671ESPR0802_2.

    Adams, Ray and Margaret Wu. 2002. “PISA 2000 Technical Report.” Paris: OECD. Retrieved March 16, 2012 (www.oecd.org/dataoecd/53/19/33688233.pdf).

    Adamson, Peter. 2008. The Child Care Transition: A League Table of Early Childhood Education and Care in Economically Advanced Countries. Florence, Italy: UNICEF Innocenti Research Center.

    Adamuti-Trache, Maria, Colleen Hawkey, Hans G. Schuetze and Victor Glickman. 2006. “The Labour Market Value of Liberal Arts and Applied Education Programs: Evidence from British Columbia.” Canadian Journal of Higher Education 36(2):49–74.

    Aikenhead, Glen S. 2006. “Towards Decolonizing the Pan-Canadian Science Framework.” Canadian Journal of Science, Mathematics and Technology Education 6(4):387–399. doi:10.1080/ 14926150609556712.

    Alberta Education. 2005. “The Heart of the Matter. Character and Citizenship Education in Alberta Schools.” Edmonton, AB: Alberta Education. Retrieved March 16, 2012 (www.education.gov.ab.ca/charactered).

    Alberta Learning. 2002. Charter Schools Handbook. Edmonton, AB: Alberta Learning, Special Programs. Alberta Teachers’ Association. 2005. “Accountability in Education.” Edmonton, B: Alberta Teachers’ Association. Retrieved March 16, 2012 (www.teachers.ab.ca).

    Allan, J. 1993. “Male Elementary Teachers: Experiences and Perspectives.” Pp. 113–127 in Doing “Women’s Work:” Men in Non-Traditional Occupations, edited by Christine L. Williams. Thousand Oaks, CA: Sage.

    Altbach, Philip G. and Jane Knight. 2007. “The Internationalization of Higher Education: Motivations and Realities.” Journal of Studies in International Education 11(3/4):290–305.

    Althusser, Louis. 1971. “Ideology and Ideological State Apparatuses.” Pp. 121–176 in Lenin and Philosophy and other Essays, translated by Ben Brewster. London: New Left Books.

    Aman, Cheryl. 2009. “Exploring the Influence of School and Community Relationships on the Performance of Aboriginal Students in British Columbia Public Schools.” Pp. 197–224 in Aboriginal Education: Current Crisis and Future Alternatives, edited by Jerry P. White, Julie Peters, Dan Beavon, and Nicholas Spence. Toronto, ON: Thompson Educational Publishing, Inc.

    Aman, Cheryl and Charles Ungerleider. 2008. “Aboriginal Students and K–12 Change in British Columbia.” Horizons 10(1):31–33. Retrieved March 18, 2012 (www.horizons.gc.ca/doclib/HOR_v10n1_200803_e.pdf).

    Amato, Paul R. 2005. “The Impact of Family Formation Change on the Cognitive, Social, and Emotional Well-Being of the Next Generation.” Future Child 15(2): 75–96. Retrieved February 22, 2012 (www.jstor.org/stable/3556564).

    Ambert, Anne Marie. 1994. “A Qualitative Study of Peer Abuse and its Effects: Theoretical and Empirical Implications.” Journal of Marriage and the Family 56(1):119–131. Retrieved February 22, 2012 (www.jstor.org/stable/352708).

    Ambert, Ann-Marie. 2009. Divorce: Facts, Causes, and Consequences, 3rd Edition. Ottawa: Vanier Institute of the Family.

    Anderson, John. O. 1990. “The Impact of Provincial Examinations on Education in British Columbia.” General Report. Victoria: BC: British Columbia Department of Education. Retrieved March 18, 2012 (www.eric.ed.gov/PDFS/ED325516.pdf)

    Andrews, J., J. Lupart and Dan G. Bachor. 1993. The Inclusive Classroom: Educating Exceptional Children. Scarborough, ON: Nelson, Canada.

    Anisef, P. and K. Kilbride. 2003. “The Needs of Newcomer Youth and Emerging ‘Best Practices’ to Meet Those Needs.” Pp. 196–234 in P. Anisef and K.OEBPS/assets/5_B5.32-1024x947.jpg
Mean scores and confidence intervals for Canadian jurisdictions in mathematics

400 420 440 460 480 500 520 540 560 580 00
T T T I T T
Above the Canadian mean score Quebec (517) |
| | | | ! i
i 1

|

i 1
At the Canadian mean score
| | |

Below the Canadian mean score

- Canada (500)

|
| British Columbia (484)
Manitoba (479)
|
|

|
Saskatchewan (461)

|
New Brunswick (461)

l

Nova Scotia (457)

|

Yukon (451)

Prince Edward Island (450)

T
|

1 ' I —
‘ Ontario (506)
|
| Alberta (499) ’
|

|
Newfoundland and Labrador (478) l
t

|

i

95% Confidence interval

Estimated mean scoré






OEBPS/assets/8_T8.1-905x1024.jpg
Overall Average

Agriculture, Natural
Resources and
Conservation

Architecture and
Related Services

Humanities

Business Manage-
ment and Public
Administration

Education
Engineering
Law
Medicine

Visual and Perform-
ing Arts and Comm.
Technologies

Physical and Life
Sciences and
Technologies

Math, Computer, and
information Sciences

Social and Behav-
loural Sciences

Other Health, Parks,

Recreation and
Fitness

Dentistry

Nursing

Pharmacy
Veterinary Medicine

2006-2007

4400

3869

3839
4336

4195
3373
4943
7155
9659

3991

4270
4650

4041

4996
Not available
Not available
Not available
Not available

4558

4064

3999
4342

4637
3545
5099
7382
10029

4239

4534

4746

4165

4400
12516
4267
4215
4296

4747

4366

4503
4364

4978
3652
5319
8030
9821

4377

4679

4987

4251

4539
13290
4422
8366
4422

2007-2008 2008-2009 2009-2010
average ($)

4942

4697

4826
4525

5191
3739
5577
8229
9815

4592

4885

5299

4431

4477
13917
4558
8783
5358

2010-2011

5138

4791

5140
4660

5422
3859
5881
8697
10244

4768

5041
5550

4590

4715
14701
4679
9250
5611





OEBPS/assets/icon-video.png
M





OEBPS/assets/8077570178_18ab413eb9_z.jpg
1281






OEBPS/assets/icon-audio.png





OEBPS/assets/5014345180_7b038b27ee_z.jpg





OEBPS/assets/icon-interactive.png
E






OEBPS/assets/7_F7.3-1024x553.jpg
second generation

Average of all
immigrants

Average of
children of
Canadian-bomn
parents

+—+—+—+——
2 © o
8 R8BLBEL®S

@aibag

Ausianiun Buiysiuly yuassag

S8UIUN0Y Jayl0
adoing Jayio

adoing wajseqy
adoing wajsep
JUIBYUON JoUI0
spuepayioN

ebnuod

Ky

Aueuusn
wopBury pejun
vsn

Bisy Joyio
1SB3 S|PPIN/RISY 1SoM
elpuj

saul

BUIYD
BOLBWY UNET
ueaqque)

BOUY







OEBPS/assets/5_T5.1-1019x1024.jpg
British Columbia

Alberta

Saskatchewan

Manitoba
Ontario

Quebec

New Brunswick
Nova Scotia
Newfoundland

Prince Edward
Island

Science Education
Evolutionary Theory

Grade 9 science men-
tions natural selection

Biology 11

Biology 20
Science 20-30

Biology 30

Grade 12 biology
Grade 11 biology

Cycle Ill (Grades 5
and 6)

Biology 12
Biology 12
Biology 3201
Grade 9

Sexual Health Education

HIV/AIDS
Grade 7

Grade 6

Grade 4

Grade 5
Grade 8

Homosexuality

Grade 11 ang 1,
courses on socjg|
justice and divers;
contain informatj
homophobia

Required three-cregi
course Career ang
Life Management in
senior high discusses
homophobia

Curriculum “warns’
that homosexuality
may come up during
discussion of
HIV/AIDS in Grade 6

No mention

Homophobia exam-
ples in Grade 7 cur-
riculum guide

on on

Formal Sexual Health Curriculum

Cancelled in 2001
Grade 3
Grade 5
Grade 5
Grade 8

*not mentioned in curriculum documents but included as a topic in approved textbooks

Grade 8
No mention
No mention
Grade 8





OEBPS/assets/cc-by-sa.png





OEBPS/assets/7_F7.2-1024x549.jpg
Average of all

second generation

immigrants
Average of
children of
Canadian-born

(=3}

t
88838838388

100yas ybiH Burysiuld Jusdsed

S8LUN0Y J8YI0
adoing JByi0

adoing waiseq
adoing wieisepm
JUIBYLON 1BUIO
SpuepsyisN

|ebnuog

Arey

Aueuusn
wopBury paiun
vsn

BISY JBUIO
15e3 SIPPIN/EISY 1SOM
eipu|

sauidijiud
BUID

EOUBWY UNE]
ueaqque)
BoLY






OEBPS/assets/8_F8.7-1024x622.jpg
—

» o
L

W
L

Average number of transitions

0

T T T T T
18 1‘9 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34

T T T T T T T T

Age






OEBPS/assets/9_F9.1-1024x822.png
Average annual
tuition fees in USD

United States
6000 -
Korea oo o
Sl ER United Kingdom
Japan
Austrialia. . < . % . |
Canada
NewZealand ¢ == &= 5= = ¢ - |
3000 —-sresemsenan e
2000 -
1000 d—ceeeeemee e ] Portugal, ltaly, Spain
Austria, Switzerland, Belgium
00 e e —
s France
0

Czech Republic, Denmark, Finland, Ireland, ——————
Iceland, Mexico, Norway, Sweden

Note: Adapted from OECD, 2011





OEBPS/assets/8_F8.9-1024x837.jpg
50

45

@ To attend school
M Because of a job

B To get married/live with a partner
B To be independent/move into own place

r

T

War/Depression
Cohort

7T

Wave 1
Boomers

Wave 2 Generation X
Boomers

Generation Y





OEBPS/assets/7_F7.6-1024x741.jpg
60

O FN living on reserve
@ FN living off reserve

50 B All Canadians

B
o

Percentage
8

n
o
1

10

Less Than : Tade College

£ University
High School Certificate Diploma

Degree






OEBPS/assets/9605573899_a4d22f78e1_z.jpg





OEBPS/assets/8_F8.2-1024x784.jpg
High school
drop out

High school

High school
graduate

R
o~
<LF :
i

PSED I COLL || UNIV
UNIV
UNIV+

COLL || |PSED || COLL || UNIV TR
UNIV
12 13 14 15 1617 18 19 20

A B R

15424854 55565 7 8 910 11
Labour force

HSD:  did not complete high school

HSG: completed high school

TR: completed trades/apprenticeship program

PSED: some post-secondary education, no certificate/diploma/degree

COLL: college certificate or diploma

UNIV:  university degree

UNIV+: post graduate degree

LF: in the labour force and not a full-time

student






OEBPS/assets/2_F2.4-797x1024.jpg
. Collective
values

Intracommunity

- networks

~ Individual -
ties

macro level

(society)

meso level

~ (community)

micro level
(individual)





OEBPS/assets/6_B6.22-1024x865.jpg
STUDENTS WILL STUDY ORAL, PRINT, VISUAL AND MULTIMEDIA TEXTS

ELA10-1 | ELA20-1 | ELA30-1 | ELA10-2 | ELA20-2 | ELA302
EXTENDED - Required Required
TEXTS Novell yormez | N9 | Jortner | 1orthez 4 Lof the?2
Booklength Required Required | Required Required
Nonficti
— 1of the 2 lofthe?
Required Required
Feature Film | Required Required Required
1of the 2
Modern Play Encouragea | ~c1Uired
1 afthe2 lofthe2 | lofthe2 | lofthe2
Shakespearean Play | Required Required | Requireq | ReOUred | Required Required
r
SHORTER Poetry | A Variety | A Variety A Variety ;. - "ariety
Y et v v | A Variety
TEXTS| (includingsong)| Required | Requireq RN“K"’; ‘;:q:‘;‘:; i.‘;.?f.'i Required
| Avariety | A vVariery — — i :
Short Story ety Fiety | AVariety | A Variety | A Variety | A Variey
Required | Required | Required | Required | Required | Required
Visual and )
Multimedia Text* | Required | Required | Required Required | Required | Required
Essay | Required | A Variety | A Variety i
b | " | Required | Requiney | Encouraged | Encouraged | Required
Popular
Nonfiction* 4 | Eicouraged Encouraged Req ooty A Variety
jilied AVariety | 2
TP —— Required | 3. uired | Required
1sual and Multimedia Text include:
** Popular Noufiction inchuge o s;‘:::l ?lms, Vvideo clips and photographs.
eatur, 2






OEBPS/assets/8429799567_89757dfbf1_z.jpg





OEBPS/assets/C1_intro.jpg





OEBPS/assets/5_Appendix3-1024x493.jpg
Yukon

Northwest
Territories

Nunavut

Yukon Achievement
Tests

B.C. Provincial
Exams (BCP)

Language
Proficiency
Index (LPI)

Same as Alberta

Same as Alberta

3,6,9

10, 12

11 and 12

Math and language arts

Math, science and
English (various
subjects for
Grade 12)

Language arts





OEBPS/assets/5_Appendix2-694x1024.jpg
Ontario

Quebec

New Brunswick

Nova Scotia

Prince Edward
Island

Newfoundland
and Labrador

Standards tests

Education
Quality and
Assessment
Office tests

Provincial
Assessment

Uniform exams

Provincial
Assessment
Program

Program of Leaming
‘Assessment for
Nova Scotia

Nova Scotia
Examinations

Provincial
Assessment
Program

Criterion Reference.
Tests

Public Exams

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

12

3,6,9,10

10,11

Kindergarten,

2,4,5,7-12.

3,6,9

12

3,6,9

3,69

12

English ang

anquage g
Mathemaggy

Reading, wrijng
mathamatce
Grades 3 ang

Mathemagics
Grade

Literacy—Grage 1

French (French
sector): Secong
Year of secong
cycle

End of thid cycle
French/Engiish
(school sectar), gy,

Selected subjects

School readiness
kindergarten

Literacy: 2, 4,7, 10

Mathematics: 5,8

English language
proficiency (Engish
sector):  (required
to graduate,
reassessment
available in 10,11,
and 12)

French as second lan-
guage, oral
proficiency: 10, 12

Tests math in Grade 3
and 6 and literacy
in Grades 3.6,
and9

Chemistry, math,
English, physics

Tests reading
comprehension
and writing in
Grades 3and 6,
and math in
Grades 3and 9

English language &
and math

Various subjects in
Grade 12





OEBPS/assets/2_F2.2-1024x538.jpg
MESO 1

MICRO Level of Theory MACRO

AGENCY = » STRUCTURE ¥

SUBJECTIVE | ONTOLOGY OBJECTIVE
REALITY REALITY

INTERPRETIVIST <————— EPISTEMOLOGY POSITIVIST }






OEBPS/assets/6_F6.1-892x1024.jpg
Behavioural
Conformity

Dimensions
of
Socialization

Moral Cultural
Conformity Conformity






OEBPS/assets/8_F8.6-1024x707.jpg
T T T
18-20 years old 20—22 years old 22-24 years old 24-26 years old 26-28 years old

B Completed School [ Left parental home B Have full-time employment
EIn or have been in a relationship @ Have children






OEBPS/assets/1_F1.1-1000x1024.jpg
History of
Education

School-to-
Work
Transitions

Structural
and Social
Inequalities

Structure of
Education

Education-
Related Issue

Socialization

Theories in
the
Sociology of
Education

Current
Challenges

RS (o J s i
Educational

Practice






OEBPS/assets/2_F2.1-915x1024.jpg





OEBPS/assets/6_F6.2-1014x1024.jpg
Outer Ring
Tacit moral education:

1. Historical and literary examples
exhibiting desired moral code
2. Teachers behaving as moral models

Inner Ring
Direct moral guidance
and teaching

The Core
1. School codes
of conduct
2. Institutional practices
(exams, homework,
queuing)






OEBPS/assets/4_F4.2-1024x685.png
Minister of Education

[

/\

District Superintendent
School Board School Board School Board
Elected Trustees Elected Trustees Elected Trustees

School School scl(sc)sc
: EIEIEY

Parents Principals Teacher's
and Students and Teachers Associations

District Superintendent District Superintendent






OEBPS/assets/6177083482_14aebe3eac_z.jpg





toc.xhtml

		
			Table of Contents


			
						Cover


		Title Page


		Copyright


		Table Of Contents


		Preface


		Acknowledgements


		Disclaimer


		Introduction


		Theories in the Sociology of Education


		A Historical Overview of Education in Canada


		The Structure of Education in Canada


		The Role of Curriculum


		Socialization in the Schooling Process


		Structural and Social Inequalities in Schooling


		School-to-Work Transitions


		Challenges to Educational Practice


		Appendix


		Endnotes


		References


			


		
	


OEBPS/assets/4608963722_7c88e503f8_z.jpg





OEBPS/assets/5_B5.33-1024x930.jpg
Mean scores and confidence intervals for Canadian jurisdictions in science

400 420 440 460 480 500 520 540 560 580 600
I

Above the Canadian mean‘score Sone (524,)

|
|
Quebec (511)

- Canada (500)

|

Ontario (499) | |

At the Canadian mean score
| |

British Columbia (488)

Below the Canadian mean score
nd and Labrador (485)

0) 95% Confidence interval
B B e T e £

Saskatchewan (480)

Estimated mean score

Manitot‘)a (476)

New Brunswick (465)

Prince Edward Island

Yukon (462)








OEBPS/assets/8_F8.1-1024x686.jpg
02009/2010
W2010/2011

7000

BIqWINIOD

S0 ysnug

= eueqry

UBMBUDIBYSES
eqoyuen
oueQ

29genD

somsunig
MeN

Bl00S BAON

pugis|

| premp3 8:tn_

Jlope.iqeT] pue

| PUB|PUNOJMBN

epeue)






OEBPS/assets/8_F8.3-1024x599.jpg
Gapper, high school grad (current student)
Non-gapper, high school grad (current student)
Ever dropped out of high school (current student)
Gappers—University (Paths 15, 17, 18, 19)
Gappers—College (Path 16)
Gappers—Post-secondary leavers (Path 7)
Gappers and Non-Gappers—trades (Paths 13 and 20)
Non-gappers—university (Paths 8, 10, 11, 12)
Non-gappers—college (Path 9)
Non-gappers—post-secondary leavers (Path 6)
High school grads only (Path 5)

2nd chancers—high school or more (Paths 2 to 5)

High school droppers (Path 1)






OEBPS/assets/2356347149_3039427dcc_z.jpg





OEBPS/assets/5_B5.3-1024x974.jpg
Mean scores and confidence intervals for Canadian jurisdictions in reading

400 420 440 460 480 500 520 540

560 580 600

Above the Canaﬁ!ian mean

i | ‘
|

|

|

| | |
| !
‘ {
| E

Below the Canadian mean

At the Canadian mean score

score

I T
Quebec (526) l

|

1] ontario (s02)
1

|
|
\
|
score 5 !
y British Columbia (486) |
| |

95% Confidence interval
B S

| Manitoba (472)

Estimated average score

Séska\chewan (471)

Nova Scotia (471)

Newfoundlandi and Labrador (464)
I %
New Brunswick (464;

Prince Edward Island (460)






OEBPS/assets/8_F8.8-1024x732.jpg
Men 25-29

Women 20-24

Women 25-29






OEBPS/assets/8_F8.10-1024x778.jpg
AT

5.0

2.5

211 ©2007-Q3
A2010-Q3

e

0.0
15/16-24 25+
OECD

A8 8.8
H
1
- ﬁ”
15/16-24 25+ 16-24 25+ 15-24 25+
Europe United States Japan

Non-seasonally adjusted data.






OEBPS/assets/8_T8.2-1024x738.jpg
Institutional Features

Education and training
systems

Links with labour market
Dominant labour markets

Type 1

Standardized
Stratified

Focus on occupationally
specific skills

Strong
Occupational (OLM)

Transition Processes and Outcomes

Labour-market integration
Unemployment risk
Pathways

Labour-market entry

Occupational and career
mobility
Association between

education and labour-market
destination

Rapid
Low
Predictable, hard to change

direction
Highest level, based on skill

Low

Strong

Type 2

Less standardized
Comprehensive, weak
tracking

Focus on general skills and
employability

Weak
Internal (ILM)

Slow

High

Flexible

Lower-level, based on
potential

High

Weak





OEBPS/assets/5_Appendix1-807x1024.jpg
Province Name
[ - Annual  Grades Subject ]
BC. Foundation Skills Yes . -
Assessment A andi Numeracy
Reading
Comprehension
Provincial witng
B ainalions Ml 10,11,12 Grade 10:language ats,
science, math
Grades 11and 12:
social studies
Grade 12: every
subject
Alberta Provincial Achieve- ~ Yes 3,6,9 Language arts and
ment Tests mathematics
(Grade 3)
English/French
language arts,
mathematics, and
social studies
(Grades 6 and 9)
Diploma Exams Yes 12 Various Grade 12 core
subjects
Saskatchewan Assessment for Onatwo-  Dependson Depends on year
Learning yearcycle  year 2011, 2013, 2015:
+uses a sample of 2011, 2013, mathematics
students 2015: Grades 5, 2011, 2013‘ 2015:
P 8 11 reading
33‘::,3: ;Z:Iass 2011,2013, 2012, 2014: science
province 2015: Grades 4, 2010, 2012, 2014:
7,10 writing
2012, 2014
Grades 7
and 10
2010, 2012,
2014: Grades
5,8,and 11
Manitoba Grade 3 Yes Grade 3 Reading and
Assessment numeracy
Middle years Yes 7and8 Mathematics, reading
Assessment CGW\Prehensiun,
of key expository writing, and
competencies. student

engagement

(Continued)





OEBPS/assets/200109382_b0c0d3ca93_z.jpg





OEBPS/assets/5251497434_b8cc03aa4b_z.jpg





OEBPS/assets/2_F2.5-995x1024.jpg
Macrosystem

Exosystem

Communities
Microsystem Parents’
Work
Environ-
ments
Individual
Child

Siblings
SRR, Teachers 7

Mesosystem

Culture

Neighbourhoods

Conditions
Economic
System

Chronosystem







OEBPS/assets/9_F9.2-1024x906.png
reduced funding

o+

) i education and
Neoliberal Policies |economy f
W |

emphasis of

standardized

testing @

Rising costs Grade

S inflation Massification

Consumerism Unreadiness Disengagement

Academic
dishonesty

Academic
entittement






OEBPS/assets/2_F2.3-771x1024.jpg
L

&

Agency Structure






OEBPS/assets/8_F8.4-1024x530.jpg
u’nzemp\oymant rate Unempioymen