Skill Acquisition Written Program
Weight: 30% of final grade
Goal of the Activity

To provide the student with the opportunity to conduct relevant assessments to develop
and implement a skill building program. In addition, the college student will be
expected to train placement site staff on the methods used.

Instructions
Develop a skill building program for a client.

Ensure the placement supervisor approves the program. Start with a discussion in your
first week of placement about the ideas that you have before you start the program.
Once the plan has been developed, share it with the on-site supervisor before you start
to implement the plan. Following implementation, have the on-site supervisor complete
a live evaluation of your skills.

Please use the template that is provided, or the templates that are used by the agency
for the program. The report should not include any identifying information about the
individual with ASD.

Section 1: Background Information

Introduce the individual by summarizing relevant background information. This section
includes a brief description of the individual with ASD including their age, gender,
diagnosis, and setting/situation (e.g., grade at school, type of service from Placement
Agency- IBI or ABA-Based Services). Remember; protect the confidentiality of the
individual.

Section 2: Rationale

In this section you will provide the rationale for the skill acquisition goal you have
selected.

Goal - select only ONE for this assignment

Assessment By looking at the IEP/ISP or other available planning

results documents (VBMAPP, ABLLS) and talking to the team, describe
any assessments that were completed that led to the selection
of this goal as a teaching target.

Individual Describe the individual’s preferences that you have observed.
preferences Describe how you plan to incorporate them into your work with
the individual. Identify potential reinforcers for the program
based on the interviews and observations. List a minimum of 5,
and provide justification on how you know they will be




effective. If you completed a preference assessment, include
the results here.

Current repertoires | List the skills the individual already has that make him/her

ready to learn this new skill.

Best available

Include a minimum of three research articles that were found

scientific evidence | that support the use of the techniques you are proposing in

your treatment plan. This section should be 2 paragraphs long,
and should be summarized to link the articles together to form
a justification for the procedure you are using as a result of
your assessment.

Supporting

environments

What is currently occurring in the environment or what
supports (i.e., visuals, individual teaching, peer support, etc.)
are in place in the environment in order to make this teaching
program work?

Constraints

List any constraints that may limit the use of certain techniques
or the consistency of the approach. Include any environmental
barriers, staffing limitations, etc. Be professional and use
factual points.

Social validity

Describe why this skill is valuable for the individual. What
impact does it have for the individual both short- and long-
term individually, with peers, with adults, etc. Include a brief
description of why this procedure is acceptable for use in this
setting.

Section 3: Baseline Results

Operational Include an operational definition for the behaviour. **Remember,

Definition this includes the operational definition of the behaviour that you
are going to measure BEFORE implementation of treatment. This
is not the behavioural objective.

Setting Describe the length of time when baseline was taken, including
the environments, and data collectors.

Materials Indicate the materials required to take the data. Include the data
collection sheet you have used or created in the appendices.

Procedure Describe the procedure to collect data for the baseline.

For a skill building program, include a description of the direct
assessment methods you used to determine the individual’s skill
level.

Include the raw data from the assessment in your appendix. This

can include a scanned or typed version.




Section 4: Intervention

For the written program, the agency/school template can be used if there is one that
exists (ensure the information below is included; add sections if heeded). If a template
does not exist, please use the guidelines below to create a template.

Based on the results of the baseline assessment above, choose a goal for your program.

Under the following headings, explain the teaching procedures that you plan to
implement with the individual to achieve the goal you have described above, and will
clearly define below in the behavioural objective.

Behavioural
Objective

Include the 4 components of a behavioural objective for the
target skill.

Operational
Definition or
Task Analysis

Provide a clear operational definition of the behaviour, or
complete the task analysis for the skill if appropriate.

Intervention
schedule

When is will the skill be taught? Who is doing the teaching?

Location of
intervention

Where does the teaching take place?

Materials All materials required to teach the skill.

Baseline Summarize the data collected during the baseline assessment.

Summary This should only be a few sentences in length and be clearly
linked to section C of the assignment. Include a graph of baseline
results.

Procedure Write step-by-step instructions that include all of the steps in the
teaching procedure.

Prompts What prompts are being used? How do you plan on fading

them?

Reinforcement

What reinforcement schedule is being used?

Error Correction

Write out formal steps for an error correction procedure that you
think could be effective for the individual.

Data Collection

Write step-by-step instructions that include all steps required to
collect data. Include how to collect the data, and how to graph
the data.

Mastery and
Revision Criteria

Describe what level of performance would indicate the individual
was ready to advance to the next step of the program. Also
indicate what level of performance would indicate the teaching
plan should be revised.

Generalization

List a minimum of three generalization steps to teach the child
once the program has been mastered.




Section 5: Data Presentation

Summary Describe the data taken to this point (end of placement) in 1-2
paragraphs and describe what the data is indicating (i.e.,
continue, revise, mastered).

Graph Include a line graph of the data that includes baseline and
intervention.

Section 6: Live Implementation

Implement the program, and have your on-site supervisor either watch one teaching
session or comment on the teaching sessions you have done throughout the placement
in regards to this program. Have the on-site supervisor watch while filling out the form
titled, “Live Implementation Scoring Guide.” Include the form in the appendix.

Section 7: Discussion

Summary A brief description of the program steps, the process, and any
problems faced with implementation. Include suggested solutions
for the concerns faced.

Program Identify how the program team and mediators will continue after

Continuation placement. Identify who this program will be left with, and ensure
a copy is made for all parties involved.

Section 8: References, Appendices & Style

At least three peer-reviewed journal articles appropriately listed using APA format. You
have briefly summarized these studies in the available scientific evidence section.
Include all requested appendices and proof read your submission carefully for spelling
and grammatical errors.
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